Report of the Teaching and Lifelong
Learning Working Group

National Endowment for the Humanities

November 1999
(Revised July 2000)

(a1 (e e [0 [ ([0 o HR TP 2

Part I: Trendsand Accomplishments of the National Endowment for

the Humanitiesin Teaching and Lifelong Learning (1965-99).........ccccveeneninneennnennnes 3
FOrMal EQUCALION........coueiiiiieieie sttt bbb 3
Genera TrendS and Patterns...........coieveiveeieieeeee e 3
Accomplishments in Elementary, Secondary, and Higher Educetion................ 4
Informal Education/Lifelong LEAMING.........c.coveieiiereece e 11
Genera TrendS and Patterns...........coovviieerenieseeseee s 11
ACCOMPISNIMENES. ... 13
Museums and Higtorica Organizations...........ccoeeereereeseesesseeseeneens 13
Librariesand ArChiVES...........ooiiiieieneneeee e 15
Media—TdeviSon and Radio ..........cccceveeverieniecece e 15
SPECIAl PrOJECES....cuviceiecieee et 17

Part I1: Teaching and Lifelong L earning in the Humanitiesin the United States
at the End of the Twentieth Century .........coooeeieeneeee e 19
FOrMal EQUCALION. ..ottt 19
(Y=o g o IS 10 T o' ISP 29
Appendices: Recommended ProjeCtS........cooiieiierieneneeie e 38
1. After-School Programs. Three MOTEIS ........ccvecieiierieececsece e 38
2. Families Reading and Thinking TOGEhES ........ccooiiiiiieeeeeee e 40
3. Traveling Exhibitions for Smdl- and Medium-Sized MusaUMS..........cccevvecieeneenen. 42
4. Digitd Televison and the HUMBNITIES...........occoeiiieiiiieeeeeesee e 43

5. Radio Programming and Regionad Studies: Opportunities

for Teaching and LIfONg LEAMING .........cocvveereeiiieesee e 44
6. AQVISOrY GrOUD MEEIINGS .....covveeeeeeesieeie et ee et ae e e aeete e sne e e e 45
Members of the Working GrOUD .......ccuvvereeeeiesi et ens 48

BN ON O S oo e e e e e e e e ————eeeeeeaeen———————aaeeeeaaaar—————aaeaaaan 49






Introduction

When the Nationd Endowment for the Humanities was established in 1965, Congress judtified the
existence of the agency by dtating that “ Democracy demands wisdom and vision in its citizens.” Seeking
to fulfill that sagacious mandate, the Endowment has, since its beginning, devoted a large percentage of
its funds to providing substantive opportunities for lifdong learning for Americansin dl parts of the
nation. Indeed, one could make the case that these two topics are the very nexus of the activities of the
Endowment, since al projects funded by the agency—whether they be for the preservation or
digitization of texts, basic research, or Chalenge Grants to culturd indtitutions, for example—have the
same ultimate god, that is, to benefit the American people, helping them to maintain “wisdom and
visgon.” The grants made by the state humanities councils, most often in the area of public education in
the humanities, complement and extend the work of NEH at the Sate and local levels, thus cregting a
nationa network of lifdong learning opportunities for Americans, wherever they might live.

In taking these varied activities into account, the Working Group on Teaeching and Lifelong Learning
addressed itsdlf to the very core of the Endowment’s misson. The history of NEH in teaching and
lifdlong learning isimmense and complex, involving scores of programs over the years and thousands of
grants. Those grants—and, therefore, the work of the working group—of necessity included the topics
of the other working groups, that is, internationa educetion, regiona studies, and science and the
humanities.

The members of the working group, including representatives of the Divisions of Education, Research,
and Public Programs, the Offices of Challenge Grants and Federal-State Partnership, the Enterprise
Office, and the Grants Office, have scoured past records and probed their colleagues memoriesin
order to report on the history of NEH’ s activity in these areas. Those reports were melded into the
survey of Trends and Accomplishments of the National Endowment for the Humanities in Teaching
and Lifelong Learning (1965-99) that opensthis report (Part I). The directors of the Divisons of

Education and Public Programs are responsible for the summaries of the current picture of Teaching
and Lifelong Learning in the Humanities in the United States at the End of the Twentieth Century

(Part 11). Findly, the members of the working group, working individualy or in pairs or groups, have
gpplied their entrepreneuria skillsto devising potential programs with outside partners. These projects,
which are referred to, asis appropriate, in Part 11, make up the Appendices: Recommended Projects
to the report. It should be noted that some of these recommended projects would fal within the sphere
of the Divison of Education, some are intended for the Division of Public Programs, and some would
involve joint undertakings between the two divisons.

As our working group reviewed the past achievements of the Divison of Education Programs and the
Divison of Public Programs, the leadership roles that the Endowment has played in many humanities
initiatives became evident. From large projects on professiona ethics and one of the earliest digital
databases—the Perseus Project—to the Library of America, Endowment programs have engaged the
American people with the humanities in myriad ways. Focusing on the more recent pad, it isequaly
evident that our role has been serioudy diminished by Congressional budget cuts. Our work is il



excdlent and extremey important, but the scope of our accomplishments is necessarily reduced. We
would respectfully submit, therefore, that even as we plan for new endeavors, first priority must be given
to restoring funding for many of the now crippled core programs that have served the American people
owdl.

The Working Group on Teaching and Lifelong Learning would like to point out that we see this report
asawork in progress. Given the enormous scope of the topic and the rapid changes that are taking
place in these fidds, driven by the advances that occur dmaost daily in technology but fueled as wel by
interna changes within indtitutions of formd and informa education in this country, we would hope to be
able to add information to the report over the coming months. Findly, we would like to acknowledge
that the preparation of this report is due to the hard work and crestive thinking of many people, both on
the working group and those ancillary to it; specia thanks go to Frances Y eh, who gpplied her fine
editing and computer skillsin order to produce the report.

PART I: TRENDS AND ACCOMPLISHMENTS OF THE NATIONAL ENDOWMENT
FOR THE HUMANITIES IN TEACHING AND LIFELONG LEARNING (1965-99)

Formal Education

The primary god of the Nationd Endowment for the Humanitiesis to advance knowledge and
understanding of the humanities in the United States. One of the key means of achieving thisgod is
through strengthening teaching and learning in the humanities in schools and colleges across the nation.
This has meant providing opportunities for teachers to renew and deepen their knowledge in content
areas of the humanitiesin addition to encouraging and investing in curricular efforts. In recent years, the
Endowment has aso begun providing support for the use of new interactive multimedia technology in
American classrooms.

General Trends and Patterns

In the area of formal education, NEH has listened to the field, responded to perceived needs, and
nurtured and led the field in many areas. Throughout its history, however, certain precepts have
remained congtant.

= All prgjects are grounded in the best scholarship available in any particular humanities field or fidds.
They build bridges between research in the humanities and classroom education in K—12,
community colleges, and four-year colleges and universities.

=  Evenfor younger sudents, such asthose in grades K—12, excellent humanities content is centra to
al projects. Excdlence of humanities content is dways the firgt criterion in any competition for
awards.



Because NEH bdlievesthat the core of dl forma education isfine, content-rich teaching, NEH's
education projects focus on teechers at dl levels, enriching their intellectud experience and
knowledge, providing them with exemplary materids, and encouraging them to explore the best
practicesin their particular humanities fid.

To ensure this excellence, dl projects require the participation and collaboration of humanities
scholars. Current NEH-funded education projects are collegia. They provide opportunities for
teachers to degpen their knowledge of humanities subject matter, texts, topics, gpproaches, and
issues and dlow their college and university colleaguesto explore their fields with teechers who
bring a rich base of experience and knowledge to the exchange.

NEH has attempted to democratize the field of forma education by offering an array of grant
opportunities for the needs of different kinds of ingtitutions and by intensive staff work with
gpplicants, especidly those who have never received an award, to put forward the most competitive

goplication possible.

NEH education programs are innovative and take awide variety of forms, from individua and
group study, seminars and indtitutes, comprehensive school reform efforts, and development and
dissemination of exemplary materiads. These projects make a sgnificant difference in the teaching
and learning of humanitiesin the United States.

The ultimate god of NEH educetion projects is to benefit American sudentsin al settings, as
teachers develop drategies to trandate their new knowledge into the classroom, engaging students
in active learning.

The state humanities councils dso play an active role in addressing mgor issues in dementary and
secondary education, consistent with the Endowment’ s god to strengthen teaching and learning in
the humanities in schools and colleges across the nation. Many of these efforts help teechers at the
locd level respond to new, statewide initiatives and requirements that provide little or no resources
to educators for the successful implementation of the initiatives. State councils are helping creste
networks that link ingtitutions of higher learning, secondary schools, state departments of education,
and culturd indtitutions such as museums and libraries.

Accomplishments in Elementary, Secondary, and Higher Education

The following examplesilludtrate the variety, range, reach, and staying power of NEH-funded education

projects. From early leadership and sustained support, NEH has fostered prestigious and effective
programs that are now sdf-sustaining.



Innovative Approaches to Active Learning through Local Culture: Foxfire

Now a nationa nonprofit education organization, Foxfire, began in the classroom of Eliot Wigginson, a
teacher in Rabun, Georgia, in the early 1970s. Wigginson worked with his high school studentsto
record Appalachian ord history and culture and to see the relevance of humanitiesto their lives. In
1974, NEH awarded Foxfire funds for amagazine project. Asword of this approach to humanities
began to spread, Foxfire encouraged teachers to develop strategies that give students critica thinking
kills, initiative, and aview of the world beyond their classroom walls. Foxfire materids have been used
in documentary films produced by Georgia Public Teevison, with support from the Georgia Humanities
Council. Today, through teacher networks, programs, courses, and a museum, a magazine, and a book
series, the Foxfire Fund, Inc. supports teachersin creating active, collaborative, learner-centered
environments with rich, loca cultura content.

School-University Partnerships: The Yale-New Haven model

From an NEH gart-up grant in 1974 came the Y de-New Haven Teacher Ingtitute, which links New
Haven public schools with the university, and both with the larger community. Through NEH grantsin
outright and matching funds, culminating in a Chalenge Grant in 1989, the Y de-New Haven Ingtitute
continues to fulfill its three main gods: to strengthen academic teaching and learning in the public schoals,
to provide Y de faculty with a degper ingght into American education, and to engage the university and
the local community in ways that foster a sense of common ground and civic pride. Today, the indtitute
is an endowed and permanent part of the university and a national model. The Yae-New Haven
Ingtitute has aso parlayed their success into a mentoring role for other indtitutions acrass the country that
want to develop smilar school-university partnerships.

Inspired by this success, NEH has nurtured other such partnerships, including one between the
University of Houston and the Houston Independent School Didtrict and one between the Columbus,
Ohio, schools and Otterbein College.

National Models and Networks for the Improvement of Teaching: The National Writing Project

Begunin 1974 a the University of Cdifornia a Berkeley, the Bay Area Writing Project was aloca
response to the nationa concern about student writing abilities at al levels of education. Over the next
ten years, with NEH support, this project became the modd and adminisirative center for the Nationa
Writing Project, which provides collegid, voluntary, sustained staff development. At five-week summer
indtitutes, teachers are guided by outstanding teachersin exploring the research that undergirds best
practices; these teachers then offer staff development workshops for other school and college teachers.

From a single Ste serving twenty-five teachers, the Nationa Writing Project grew to 154 Stes serving
87,494 teachersin 1987, the last year of NEH funding. In 2000, the Nationa Writing Project received
$9 million in federd support through a line item in the United States Department of Education budget. In
1996-97, it generated $6.47 for every federa dollar and served 117,932 teachers and administrators.*



Now that the Nationa Writing Project has become a part of the fabric of American education, NEH
has supported the project in anew direction—Ilinking writing with the study of literature. In atwo-year
grant in 1996, NEH supported amgor nationa ingtitute on “Making American Literatures,” which
brought K—12 teachers together in the summer of 1997. Using the National Writing Project mode,
these teachers continued the project over the next years a three regiona centers: University of
Cdiforniaa Berkeey, Univerdity of Michigan, and Kennesaw State University in Georgia.
<http://Mmww.outreach.umich.eduw/amlit/index.html>.

Engaging Students in Active Learning: National History Day

Nationa History Day garnered early support from NEH for its exciting approach to studying history by
engaging students in research and writing projects on an annua theme. Begun in 1978 at Case Western
Reserve University, Nationa History Day is currently anationa project housed a the University of
Maryland. A series of digtrict, Sate, and nationa competitions promote academic achievement and
intellectud growth.

Supporting the work with studentsis a significant collaboration among teachers, professors of history,
and museum professionals. In workshops across the country, History Day coordinators and teachers
share ideas on the year’ s theme, bibliographies, and topics. Three-week summer ingtitutes and curricular
aldes enhance the project. Nationa History now enjoys the sponsorship of the cable televison-based
History Channdl. In addition, state humanities councilsin Nevada, Hawaii, New Mexico, and Georgia
serve as state sponsors for History Day.

Content-Based Teacher Professional Development: Summer Seminars and Institutes for College
and School Teachers

The college teacher seminar program was one of the first grant opportunities offered by the Endowment,
beginning in 1973. In 1982, this opportunity was extended to school teachers. Since then, NEH has
supported teachers from across the nation who meet with scholars for four to six weeks at a college or
university to explore sgnificant humanities themes, texts, and topics.

Asthey read, write, and discuss, the intellectud excitement of their learning is multiplied by their
interactions with other teachers and scholars. Seminars are typicaly led by one scholar and generdly
alow for deep reflection on a specific topic in the humanities; teachers may work on their own research
projects if they wish. Indtitutes are led by severa scholars, provide new avenues for intellectud
engagement, and bring in avariety of perspectives on the study topic; as part of the ingtitute, the
teachers discuss srategies for integrating their new knowledge into their teaching. In both seminars and
indtitutes, participants have an opportunity to encounter new humanities scholarship for both their
professond growth aswell astheir classroom teaching.

Two inditutions that have offered many fine summer inditutes and seminars are the Folger Shakespeare
Library in Washington, D.C., and Southern Oregon University, home to the Ashland Shakespeare



Fedtivd. These ingtitutions offer different resources—a premiere research library and a summer
repertoire of Shakespearian plays—but both emphasize criticd andys's, historica scholarship, and
classroom-based performance as a teaching strategy for introducing the single most widely taught author
in America

In addition to national seminars and indtitutes, state and local workshops, seminars, and ingtitutes for
teachers are currently offered by over forty state humanities councils, including the FHorida Humanities
Council with its Florida Center for Teachers, the Minnesota Humanities Commission with its Humanities
Education Center, and the Georgia Humanities Council, which has responded to state board of
education policy for teachers by supporting character education training.

Strengthening Foreign Language Teaching: Special Opportunity in Foreign Language Education

Between 1991-95 NEH launched afive-year Specid Opportunity in Foreign Language Education
(SOFLE) in response to four critical needsin the field: (1) afocus on four mgor world languages not
commonly taught in the United States (Chinese, Arabic, and Russan); (2) the development of resources
needed to incorporate authentic materials from the target culture into beginning language courses; (3) a
focus on articulation arrangements needed to ensure that the study of the language is continuous and
cumulative and is not interrupted by trangtion from one ingtitution to another; and (4) the development
of resources that would make materials available to teachers or sudents who would not otherwise have
convenient access to them. In addition, NEH fostered semina languages-across-the-curriculum projects
and innovative Spanish for native speakers (heritage speakers) programs. Many of these projects
contributed greetly to the teaching of language in the U.S. and many outstanding digital materids were
developed under this opportunity and are widely used: the Tanabata (Star Festival) CD-ROM for
teaching Japanese; Dans un Quartier de Paris, for immersing sudents in Parisian culture while they
acquire ligening skills, No recuerdo, for the teaching of Spanish; and the Navgjo Place Names Project,
for the teaching of Navgo language and culture. In each case, language learning is naturd and
interactive, as the student’s curiosity to know and understand the native culture drives the acquisition of
language skills. The gpproaches to language learning embodied in dl of these projects continue to be
considered best practices and are used as models.

Integrating Science and the Humanities: Leadership Opportunity in Science and Humanities
Education

From 1992-95, a collaborative effort with the National Science Foundation (and for severd years with
the U.S. Department of Education’s Fund for the Improvement of Post-Secondary Education)
supported projects to create courses that crossed disciplinary boundaries, revealing connections
between the naturd sciences, socid sciences, and the humanities. Many of these courses continue to
exist and represent models of cross-disciplinary studies.



Grants to Individual Teachers

Over the years, NEH has supported opportunities for individua teachersto study a mgor text, topic, or
issue in the humanities. With these small grants teachers can sustain their own love of learning, which is
contagious to their students, keep up with new knowledge in their fidds, and provide modes of lifdong
learning for their sudents. Teacher-Scholar Awards, for example, from 1989-94, dlowed teachers a
year of independent research in a humanities subject. Additiona support was provided by the DeWwitt-
Walace/lReaders Digest fund. From 1989-96, Connecticut College Foreign Language Fellowships
provided teachers with opportunities for travel and study abroad. The Gerddine R. Dodge Foundation
provided additiona support. From 1974-94, the Council for Basic Education (CBE), with NEH
support, awarded individua teacher stipends for summer study and research.

Small Group Grants for School and College Teachers

To complement opportunities for individua teachers, the Education Division acknowledges the vaue of
sustained study of and reflection upon humanities texts, topics, and questions among colleagues a a
sngleinditution or nearby schools and colleges. Smdl grant programs to teams of faculty, such asthe
Masterwork Study Grants (in the former dementary and secondary program), the Planning Grants and
Faculty Study Grants (in the former higher education program), and the current Humanities Focus Grant
program, dlow joint study involving outside experts and workshops on scholarly issues and related
curricular questions. Since 1995, NEH has supported CBE in awarding teams of teachers with
university mentors asimilar opportunity. In 1999, through pilot funding from the Dodge Foundation,
NEH was able to offer teams of teachersin New Jersey an opportunity to partner with a humanities
scholar to explore atopic in the humanities through a series of face-to-face meetings and continued
discussion. Encouraged by the early results of this grant program, the Divison of Education adopted a
dightly modified versgon to use as its contribution to the NEH-wide Extending the Reach Opportunity
for the years 2000 and 2001 in an attempt to reach teachers and school in underserved dates.

Opportunities for Younger Scholars

For over adecade, from 1983 to 1995, support was offered for research in the humanities during nine
weeks of the summer to outstanding high school and college students. Winners of these awards worked
on aproject under the supervision of a project adviser, usudly ateacher/scholar, in atutorid setting.

Y ounger Scholars awards were made to young people in al parts of America, from rurd areasto inner-
city neighborhoods. Synonymous with intellectud excedllence, the awards introduced promising students
to the rigors and seriousness of scholarly research, resulted in many publications, and helped create the
next generation of teacher-scholars in the humanities.



Distinguished Teaching Professorships

In the early 1990s, this Chdlenge Grant program acknowledged that many inspiring undergraduate
professors were not rewarded for their fine teaching by tenure or promotion. This program thus
supported endowed chairs for professors who exemplified the best and most ingpiring teaching for
undergraduates.

Supporting Important New Work in Education and Scholarship

The Divison of Education has supported anumber of semina conferences over the years that
encompassed excellent scholarship, shaped emerging or changing disciplines, and addressed issues
important to the teaching of the humanities. Examplesinclude the Wingspread Conference on graduate
education in women's history, directed by Kathryn Sklar and Gerda Lerner, and the Vassar Conference
on new directionsin American Studies.

Ensuring Excellence in Undergraduate Education

Among the many programs that support college teachersin strengthening the undergraduate learning
experience, the core curriculum project provided a common core of subjects that anchor an
undergraduate education. Beginning with St. Ansdm'’s core curriculum in the late 1970s and spanning
dozens of smilar projects funded between 1986 and 1992, amgjority of these programs, according to
an independent evauation conducted in 1995 by Projects for Education, are dtill in place, evolving and
adapting to changing needs.

Disseminating Knowledge and Best Practices in Undergraduate Teaching

Through partnerships with and grants to the mgjor American education associations, NEH has been
able to maximize the impact of itswork. Dissemination grants Sarting in the late 1970s were made to
the American Council on Education, the Association of State Colleges and Univerdties, the American
Association of Community Colleges, the National Continuing Education Association, and the National
Association for Equa Opportunity in Higher Education. This dissemination strategy ensures that the
projects and educational materias supported by NEH reach alarge number of American indtitutionsto
benefit their faculty and students.

Strengthening Humanities Teaching and Learning in the Nation’s Community Colleges

About 50% of dl college students spend some time a community colleges? Over the years, the

Nationad Endowment for the Humanities has played a unique and important role in strengthening the
humanities and liberd arts programsin these diverse inditutions. Through these many grants, including
some especialy directed toward non-traditiona learners, NEH fosters the democratization of excellence
in education. Community college faculty receive dl types of Divison of Education grants: for example,
they actively participate in Seminars and Indtitutes, Humanities Focus Grants, and Nationa Education
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Projects. The president of the Community College Humanities Association, David Berry, hasbeen a
grong dly in these efforts—he was honored with a Nationd Humanities Medd for hiswork in 1997.

Education and Technology

The boundaries of cutting-edge technology have changed quite rapidly in the past few years and the
Endowment has been aleader in ensuring that teachers of the humanities have not been left behind. In
1995, the fact that a project included the development of awebste in their plans or used email asa
way for project participants to communicate was seen as quite innovative. However, those technologies
are now widdly available and humanities scholars and advocates are becoming more comfortable with
using these tools. Many of the grants funded in 1994 are just coming to a conclusion and are now
posting the results of their projects on the World Wide Web (for example, Cdifornia Polytechnic
Universty’sIndia and China in Comparative and Global Perspective) This posshbility was not even
mentioned in their application for Endowment funding. The three-year Teaching with Technology

Specid Initiative, launched in 1996, focused the efforts of the Divison on integrating digital technology in
humanities teaching and learning. It o served to dert applicants that NEH was interested in cregtive
uses of technology to improve the teaching of the humanities. We no longer find it necessary to have a
separate initiative to encourage technology-rich proposas.

The public-private partnership that resulted in the EDSI TEment project is another example of the
Endowment identifying aneed in the field and developing a solution. In this case, the need wasthe
increasingly bewildering array of available web-based materias and no mechaniam for teachersto sft
through to find the best and most appropriate materias for classroom use. EDSI TEment has been
recognized by the Computerworld Smithsonian Innovation Awards and is included in its Innovation
Network.

Increasingly the Endowment is supporting projects that provide training and devel op Internet-based
networks to widen the audience of teachers who are able to take advantage of new technologies within
a humanities setting. The Divison of Education has funded severa projects that resulted in eectronic
networks of scholars, educators, and the generd public, such as Michigan State University’sH-NET:
Humanities and Social Sciences Online (firgt funded in 1994), the Education Development Center’s
Nubianet, and SUNY, Cortland’s FL-TEACH (for foreign language teachers) funded in 1997.

And findly, the Divison seeks to provide professona development opportunities for teachersto help
ensure that they are confident using technology. We have learned that technology training for teachersis
often most successful when set within the context of a particular humanities subject area. For example,
the New Media Classroom’ s workshops focus on American history and culture, while a current project
from Middlebury College promotes partnerships between middle and high school teachers and higher
education faculty that have at their core the study of literature. Increasingly, the Divison is dso seeing
digita materias incorporated or resulting from its Seminars and Ingtitutes Program. Findly, the Divison
isinthe midst of anew initiative, Schools for aNew Millennium, that will help groups of teechers within
asingle school become more competent and comfortable with both excellent humanities content and
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new technology. We hope that these schools will be *modes of how teachers, principals, librarians and
the community can fully incorporate [technology] in their everyday teaching.” Initid results from the first
two rounds of planning grants have been very encouraging.

Fellowships for the Professions

During the 1970s, the Endowment provided opportunities for professionas other than teachersto study
the humanities and bring the ingghts of the humanities to bear on their professond work. Thefirst
program, year-long resdencies at mgor universities, was open to practicing journdists, who took
courses in the humanities and attended specid seminars. The program was later expanded to include
other professionads—such as lawyers, hedth care professonds, public school adminigtrators, and
business people—who atended month-long summer programs on topics in the humanities.

Linking the Humanities to Professional and Vocational Education.

In the late 1970s, NEH awarded severd grants of $1 million to schools of medicine, law, and business
to integrate the humanities, particularly ethics, into professond training and to address the needs of
faculty and students in vocationd programs. The program aso awarded grants to the American
Association of Community and Junior Colleges, and then to individua two-year indtitutions to strengthen
humanitiesin their occupationd curricula. In many instances courses and programs remain in place
twenty years later.

Informal Education/Lifelong Learning

It isadeeply held bdief in Americathat the well-being of a democratic society dependsin large
measure upon the intellectud vitdity of public discourse, and this belief was reaffirmed by Congress
when it established the Nationd Endowment for the Humanities. Since the very beginning of its higtory,
the Endowment has directed alarge part of its programming efforts toward this end, assuming that
reflection on the fundamentd ideas and perennid questions addressed by the humanities remains
important throughout a person’slife, not just during the years of forma education. In addition, the
agency has made the assumption that the humanities can be presented to and engaged in by the generd
public in ways that are both stimulating and subgtantive.

General Trends and Patterns

Over the thirty-five years of its history, the work of NEH in thefidd of lifeong learning demondirates
some of thefollowing trends and patterns:

=  The Endowment has listened to the needs of the field, responded with appropriate programs, and
disbanded those programs when the need was met. For example, responding to the belief of the
museums field that upgrading the competence of curators and professona staff was “the most
critical need in the museum world,” the firgt grants to museums and historical societies were for
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internships, fellowships, and seminars and indtitutes. When it became clear that interpretive
exhibitions, based on fine scholarship, were the next big need among museums, and as museum
studies programs began to flourish, the Endowment began funding such exhibitions in order to reach
abroad public.

NEH efforts have been amed at the democratization of learning, by supporting projectsin the
nation’s culturd ingtitutions and on public televison and radio, where they are offered free and
commercia-free to the public.

Nationd funds have often been used to extend outstanding projects funded at the locd level by Sate
humanities councils and others to Americans throughout the country. A current example isthe
Connections humanities literacy project begun by the Vermont Humanities Council and is now
being offered to needy families a forty libraries in twenty-seven dates.

NEH has ensured thet its grants for the public go to projects firmly grounded in the best available
scholarship, especidly new and interdisciplinary scholarship. We are “the content people.” Projects
supported are required to examine atopic from severd points of view, placing it in abroad context
and presenting a balanced approach.

During the course of its higtory, the Endowment has encouraged culturd ingtitutions to focus
Americans atention on such matters of public policy as the environment, civil rights, and
immigration. A current example is the Choices library reading and discusson program, which is
engaging citizensin thoughtful discussons of American cultura vaues underlying U.S. policies on
such issues asinternaiond trade and the globa environment. When the state humanities councils
were established in the early 1970s, their programming was intended to help the Endowment fulfill
its congressiona mandate to “draw particular atention to the rlevance of the humanitiesto the
current conditions of nationd life.”

NEH has helped create the twentieth-century American “public intelectua” by encouraging scholars
on campuses throughout the country to lead reading and discussion programs, be interviewed for
film and radio programs, contribute to museum exhibitions and catalogs, and provide research for
CD-ROMs and websites, for example.

NEH grantsto public cultura inditutions are recognized throughout the country for producing
projects of an extraordinarily high level of merit. The peer review process for humanities projects for
the public is often cited for its objectivity and its excelence.

NEH grants to public culturd ingtitutions levy many times their monetary vauein locd, regiond, and
nationa contributions to projects. While the Endowment very rarely supports the entire cost of a
project, its funds are often the first awarded and then become a magnet for additiona funding from
both public and private sources.
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=  NEH Chalenge Grants undergird the nation’s public culturd ingtitutions, from small public libraries
to large museums and televison stations, for educationd activities for the generd public aswell as
for long-term infrastructural support. America's museums, libraries, and other public culturd
inditutions, with their archiva and materid culture collections, dso benefit from grants from the
Endowment’ s Division of Preservation and Access, so that research can be undertaken that
ultimately benefits the American public. Many fine public humanities projects are based on scholarly
gudies funded by the Endowment’s Division of Research; for example, work on the Duke Ellington
archives produced a mgor traveling exhibition on Ellington’s life and music that reached Americans
in hundreds of public libraries. In addition, Laurd Ulrich’s Pulitzer Prize-winning sudy, A Midwife's
Tale, supported by an NEH Fellowship, became the basis for afilm of the sametitie aswell asan
innovative webgte, usng the collections of three history museums; both projects were funded by the
Divison of Public Programs.

The Endowment accomplishes its mgor god of ensuring that the perspectives, ideas, and benefits of the
humanities are available to as many Americans as possible by supporting projects proposed by the
nation’s public cultura inditutions. Over the years, Endowment leadership has made a differencein the
way that these ingtitutions view themsalves and their work. For example, most at museumsin the
country now condder the interpretive exhibition as the backbone of their programming, and public
libraries see their role as centers of public education and programming. Endowment grants have spurred
that view. In addition, the NEH-funded documentary film now sets the standard for depth and analysi's
for the entire field of televison, commercid and non-commercid. Taken in tandem with the work of the
gtate humanities councils, the work of the agency has engaged Americans of dl backgrounds and
experience in usng the tools of the humanities—andyd's, interpretation, and making connections—to
probe what it means to be human.

Accomplishments

The outline below of accomplishments in offering opportunities for lifelong learning to the publicis
aranged by type of public culturd ingtitutions, since the Endowment’ s programs have usudly been
organized in that manner.

Museums and Historical Organizations

=  The Endowment’s grant programs have succeeded in encouraging dl kinds of museums—art,
history, science, and children’s, for example—to mount interpretive exhibitions based on the best
available scholarship. NEH has made an enormous difference in this area, from blockbusters such
as Treasures of Tutankhamun and The Sun King to current traveling exhibitions on George
Washington and the Gold Rush.

= NEH has encouraged the use of ateam approach to the development of museum exhibitions—

using curators, scholars, educators, designers, and evauators—to take humanities scholarship to the
public in engaging ways. This gpproach is now standard in museums of dl kinds.
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Our guidelines have heped museums focus on public education programs—family and
intergenerationd programs, public symposia, traveling trunks, lecture series, etc—to complement
museum exhibitions. Such public programs are now standard a most museums.

The Endowment has emphasized traveling exhibitions in order to make fine, nationally funded
exhibitions avalable to inditutions in dl parts of the country. This emphasisis resulting in mgor
museums offering both large and small versions of their shows to the benefit of Americans
everywhere. State humanities councils play avitd role in supporting such exhibitions.

Our guiddines have encouraged museums to put interdisciplinary scholarship at the base of their
exhibitions. In recent years, this has been especidly true of the re-interpretation of the permanent
collections of mgor museums, resulting in increased public access to the ideas and cultura
connections of “difficult” art.

The Museums Program at NEH was one of the first sources of support for the documentation of
collections, collections sharing, and conservation.

NEH has encouraged multi-media components in exhibitions as well as computer enhancements,
such as CD-ROMs and websites, again, increasing public access to excellent content. Recent grants
have been made for “virtud exhibitions’ on the World Wide Web, enabling severd museumsto
“digplay” objects and relate to an exhibition’s themes without ever sending out their precious
collections.

The Endowment has funded awide array of outstanding catalogs, especidly in such areas as Native
American higory and culture, which are permanent extensions of the exhibitions upon which they
are based. In the early 1980s, the Endowment aso established an initiative to publish catalogs of
permanent collections.

Awards to enable museums and hitorica organizations (caled Self-Study Grants) to examine ther
col